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INCLUSION POLICY 
 
This document describes the foundations, principles, and practices of the School’s policy related to inclusion (SEN – special 
educational needs). 
 
The document includes the following sections and aspects: 
 
The “Values and Purpose” section describes 

• the School’s mission, values and aims, and this Policy’s vision, within their context 
 

The “Concepts and Terms” section describes 
• what is considered as SEN; 

 
The “Practice and Procedures” section describes 

• what is expected from members of the school community regarding inclusion, their responsibilities and rights; 
• what is expected from the school as an organization; measures taken to uphold inclusion; 

 
The “Development and References” section describes 

• the process of developing and updating the Policy, its dissemination, monitoring of compliance and effectiveness; 
• references to regulatory documents; 
• connections with other school policies. 

 
 
 

SECTION: VALUES AND PURPOSE 
 
The mission and values of Adriatic College are aligned with the Mission and Values of the International Baccalaureate (IB). 
 

 
The mission of the School is to create a comfortable and respectful learning environment that fosters the development of 
caring, responsible, and critical-thinking individuals with a global outlook, who recognize the importance of ongoing 
personal growth and lifelong learning. 
 

 
The School’s values are: 

• Independent thinking and intellectual honesty 
• Aspiration and skills to learn  
• Openness to diverse perspectives and cultures 
• Freedom of thought, of expressing one’s views and identity; respect for the individual 
• Safe environment, care for others and mutual support 
• Health and well-being 

 
 
The School regards the development of the qualities outlined in the IB Learner Profile as the main goal of school education. 
 

IB Learner 
profile attribute 

Description 

Inquirer 
 

We nurture our curiosity, developing skills for inquiry and research. We know how to learn 
independently and with others. We learn with enthusiasm and sustain our love of learning 
throughout life. 

Knowledgeable 
 

We develop and use conceptual understanding, exploring knowledge across a range of disciplines. 
We engage with issues and ideas that have local and global significance. 



 
 

Thinker 
 

We use critical and creative thinking skills to analyze and take responsible action on complex 
problems. We exercise initiative in making reasoned, ethical decisions. 

Reflective 
 

We thoughtfully consider the world and our own ideas and experience. We work to understand our 
strengths and weaknesses in order to support our learning and personal development. 

Open-minded 
 

We critically appreciate our own cultures and personal histories, as well as the values and traditions 
of others. We seek and evaluate a range of points of view, and we are willing to grow from the 
experience. 

Communicator We express ourselves confidently and creatively in more than one language and in many ways. We 
collaborate effectively, listening carefully to the perspectives of other individuals and groups. 

Principled 
 

We act with integrity and honesty, with a strong sense of fairness and justice, and with respect for the 
dignity and rights of people everywhere. We take responsibility for our actions and their 
consequences. 

Caring 
 

We show empathy, compassion and respect. We have a commitment to service, and we act to make a 
positive difference in the lives of others and in the world around us. 

Risk-taker 
 

We approach uncertainty with forethought and determination; we work independently and 
cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient in the 
face of challenges and change. 

Balanced 
 

We understand the importance of balancing different aspects of our lives—intellectual, physical, and 
emotional—to achieve well-being for ourselves and others. We recognize our interdependence with 
other people and with the world in which we live. 

 
The goal of the school is to provide educational opportunities to the widest possible range of students, including those 
with special educational needs who require inclusion. 
The purpose of the Inclusion Policy is to eliminate or minimize learning barriers that students with special educational 
needs may face during the educational process and assessment. 
 
 
 

SECTION: CONCEPTS AND TERMS 
 
Inclusion is viewed as a set of principles and practices aimed at identifying and removing barriers to learning in order to 
make education more accessible for all students. 
Barriers to learning may include various factors such as physical obstacles within the building and its surroundings, the 
established school culture, intercultural differences, the organization of school processes, the approaches used, and the 
available resources. 
<At the same time, modifications introduced into the educational process to eliminate or reduce the impact of learning 
barriers should not diminish the effectiveness of the educational process; rather, they should serve as support in 
challenging situations that students may encounter.> 
 
It is important to recognize that every student is unique and may have different educational needs. 
Therefore, inclusion should be viewed not only as support in the presence of medical diagnoses, but also as respect for the 
diversity in the organization of a child’s body, nervous system, and brain (and therefore for the diversity of ways of 
developing, learning, and communicating), as well as for the diversity of sociocultural factors influencing a child’s 
development and their current ability to learn and communicate. 
 
It is important to take into account that in different systems and contexts, certain conditions may be considered within the 
paradigm of disorder/disease/medical diagnosis, or within the paradigm of neurodiversity. 
Neurodiversity refers to the diversity of the neurobiological structure of the body and the development of the nervous 
system and brain, which requires acceptance, a different approach to learning and communication, and adaptation of the 
environment rather than “correction” or medical intervention. 
 
Although in some cases it may be difficult to draw a clear line between disorder and neurodiversity (or norm), these two 
states can rather be seen as poles at opposite ends of a continuum; it is essential to understand that any given condition 
occupies a certain place on this continuum. 
 
 
What the list of special educational needs includes: 
 



 
 

• Chronic illnesses: allergies, asthma, eczema, heart disease, kidney failure, rheumatism, diabetes, epilepsy, and others. 
• Sensory impairments: visual impairments, hearing impairments, and others. 
• Motor impairments and limitations: post-traumatic mobility restrictions, scoliosis, deformities and absence of limbs, 
cerebral palsy, and others. 
• Mental disorders and issues: schizophrenia, obsessive-compulsive disorder, self-harming behavior and auto-aggression, 
post-traumatic stress disorder, depression, anxiety disorder, panic attacks, eating disorders (anorexia, bulimia), and 
others. 
• Emotional and behavioral difficulties: excessive anxiety, sudden mood swings, impulsivity, emotional instability, 
aggression, and others. 
• Neurodiversity and related learning difficulties: attention deficit disorder, attention deficit hyperactivity disorder, 
dyslexia, dysgraphia, dyscalculia, dyspraxia (including developmental coordination disorder), speech dyspraxia, memory 
and information processing difficulties, autism spectrum disorders, and others. 
• Speech and communication disorders: stuttering (speech fluency disorder, logoneurosis), dysarthria (for example, 
associated with cerebral palsy), semantic-pragmatic disorder, alalia. 
• Specific social background and social experience: bullying, living in a dysfunctional family, migration experience, 
relocation and adaptation to new conditions, independent living (for example, in a dormitory), experience of loss and grief. 
• Giftedness and talent (and related special needs). 
 
• Language-related issues (language of instruction and communication in school) may also serve as a barrier to the 
learning process. See also the Language Policy. 
 
<The list may not be exhaustive.> 
 
Since the school community is renewed each year, the list of issues and needs related to inclusion is also updated. 
To monitor this changing context of inclusion and address inclusion-related challenges, the School inclusion profile (the 
number of members of the school community with various inclusive needs) is regularly assessed and discussed. 
 
 
 

SECTION: PRACTICE AND PROCEDURES 
 
The School inclusion profile is developed and monitored by the school psychologist or a designated inclusion coordinator, 
in collaboration with teachers and coordinators, working in groups (there is no single established council or committee). 
 
The School inclusion profile is formed based on: 
• information received from parents and students during the admission/enrolment process (see also the Admission 
Policy) 
• observation of students 
• information provided by teachers 
• assessments conducted by invited specialists or the school psychologist 
 
The process of collecting information is gradual; new information emerges over time, and the profile is updated 
accordingly. 
 
Inclusive support measures 
The School has resources to support students with certain special educational needs. 
The School recognizes the need to expand the resources (of all types) required to provide broader support for students 
with special educational needs and acknowledges its responsibility in this regard. 
However, in each specific case, the School must assess whether it has sufficient resources to provide adequate support. 
Such an assessment is carried out by the school psychologist, teacher working groups, and the School administration. 
In cases where the School is unable to provide the required support for students with specific needs, it may recommend 
alternative educational options for such students. 
 
 
Possible support measures may include the following: 
 

Support during 
the learning 
process in the 
classroom 

Additional time for assignments and examinations (in accordance with the regulations of external 
organizations, where applicable); 
Preparation of adapted materials; 
Development of differentiated tasks; 



 
 

 
 
 

Additional instructions (for example, visual cues); 
Support from a tutor or assistant during classroom activities; 
Organization of learning in smaller groups (where possible); 
Use of zoning and availability of “quiet zones”; 
Use of signals or cards for student self-regulation; 
Structuring the learning process based on recommendations from specialists (such as a 
neuropsychologist, special education teacher, psychiatrist, or speech therapist); 
Use of various teaching methods and tools to create a safe and supportive classroom climate; 
Additional teacher attention to the student’s emotional state during class activities; 
Individual or more individualized educational plans. 
 

Extracurricular 
and broader 
social support 
 
 

One-time consultations or regular counseling sessions with the school psychologist; 
Participation of students in “Dialogue” sessions (a program for developing emotional intelligence, 
communication and cooperation skills, team building, learning to recognize and prevent bullying, 
etc.); 
Availability of “quiet zones” and areas for privacy and rest; 
Use by teachers and staff of various methods and tools to create a safe and supportive atmosphere 
during extracurricular activities; 
Additional attention from teachers and staff to the child’s emotional state during extracurricular 
events. 
 

Physical 
environment 
and physical 
safety 
 

Physical accessibility of facilities and availability of equipment for students with special needs; 
Additional measures to ensure a safe environment when necessary (for example, in cases of 
epilepsy); 
Availability of medical assistance in emergency situations (school nurse’s office, medications, 
ambulance call procedures); 
Staff awareness of safety regulations, first aid procedures, and actions required in cases of medical 
emergencies. 
 

Professional 
development 
and support for 
teachers 
 
 

Awareness-raising activities and professional development sessions for teachers and staff on a wide 
range of inclusion-related topics (teaching students with learning difficulties, classroom 
management methods, conflict resolution strategies, supporting students’ emotional well-being, 
self-regulation techniques, recognizing and preventing bullying, fostering tolerance and empathy, 
assessment practices in inclusive settings, and others); 
Inviting inclusion specialists for consultations and participation in professional development 
meetings; 
Consultations with the School psychologist, supervision sessions, and case discussions; 
Pedagogical circles/meetings for sharing experiences and discussing classroom situations or 
individual students; 
Meetings for teachers dedicated to self-regulation and preventing burnout. 
 

Communication 
with parents 
and support for 
parents and 
families 
 

Informing parents about the support methods used; 
Providing parents with recommendations for students’ home study routines; 
Providing parents with recommendations for supporting their child’s emotional well-being; 
Giving parents feedback on the child’s progress; 
Establishing closer cooperation between parents and the teacher, tutor, and psychologist through 
regular meetings; 
Referring families to specialists (such as a neuropsychologist, special education teacher, speech 
therapist, psychiatrist, or other medical professionals) for individual recommendations, and 
facilitating access to such specialists. 
 

 
When language-related issues (language of instruction and language of communication) present a significant barrier to the 
learning process, the School must provide or recommend appropriate forms of support for the student. See also the 
Language Policy. 
 
 
Expectations, responsibilities, and rights regarding inclusion 
 



 
 

Teachers, 
coordinators, 
administrators are 
expected to: 

Familiarize themselves with the current Inclusion Policy; 
Familiarize themselves with the current School inclusion profile; 
Collaborate with the School psychologist or inclusion coordinator, as well as with teachers 
experienced in implementing inclusion; 
Participate in the joint process of developing and updating the School’s Inclusion Policy, as well 
as in monitoring its implementation and evaluating its effectiveness; 
Take part in collaborative planning and reflection, as well as in relevant professional 
development on inclusion-related topics; 
Take into account the issues of special educational needs in the teaching process and in 
developing different forms of assessment (see also the Assessment Policy); 
Reflect on various issues related to inclusion and differentiation; 
Use strategies that prevent bullying; 
Help organize support for students with special educational needs during examinations (see also 
the Assessment Policy). 
  

Students are 
expected to: 

Follow the examination procedures established with consideration for students with special 
educational needs. 
Use strategies that prevent bullying; 
Participate in monitoring the implementation of the Inclusion Policy and in evaluating its 
effectiveness when necessary (for example, by completing surveys). 
 

Parents/guardians 
are expected to: 

Familiarize themselves with the current Inclusion Policy document; 
Provide the School with all necessary information regarding their child’s special educational 
needs (see also the Admission Policy); 
Cooperate with the School psychologist or inclusion coordinator, as well as with teachers 
providing inclusive support, when necessary. 
 

 
 
What is expected of the School, and what measures are taken to implement the Inclusion Policy 
 
The School (administration, coordinator) is expected to: 
 

• ensure that all members of the school community can access and read the Scholl’s Inclusion Policy 
• translate the Policy into the languages of instruction used at the School (see also the Language Policy); 
• ensure that members of the school community understand the Inclusion Policy; 
• ensure that teachers receive appropriate training and professional development; 
• ensure that students receive appropriate support; 
• allocate and expand resources (of all types) required to support students with special educational needs; 
• monitor the implementation of the Policy and evaluate its effectiveness; 
• revise and update the Policy periodically. 

 
 
 

SECTION: DEVELOPMENT AND REFERENCES 
 
The process of developing, revising/editing, disseminating, implementing, and evaluating the Policy 
 
Principles and approaches used in the process of developing and revising school policies: 

• The Policy is an authentic document reflecting the vision of the School (see also the Academic Integrity Policy); 
• The Policy is created in accordance with IB requirements and guiding documents; 
• The Policy is the result of collaborative work among school staff; its creation and updating involve open 

discussion with respectful consideration of all viewpoints; 
• The Policy is created and revised using a variety of strategies, including in-person meetings and online tools; 
• Programme coordinators / the academic coordinator are responsible for collecting information and suggestions 

for creating/revising the Policy and for preparing the final version of the document; 
 

The Policy is disseminated through the communication channels used in the school community, as well as through 
discussions with staff, students, and parents in various formats. 



 
 

Implementation of the Policy is monitored through the collection and analysis of data (e.g., survey results regarding 
inclusion), and its effectiveness is evaluated. 
Revisions/edits of the Policy are based on the evaluation of its effectiveness, as well as updates in IB documentation. 
 
The documents used 
 
This Policy was developed in accordance with the following documents: 
 

• Standard and practices (2020) 
• IB Learner profile.  
• IB Mission statement 
• Diploma programme: from principles into practice. IBO. Published April 2015 
• Approaches to teaching and learning in the Diploma programme. IBO. Published January 2015. Last updated May 

2019. 
• Access and inclusion policy. IBO. Published September 2022. Last update November 2023. (about inclusion during 

the examinations) 
• Learning diversity and inclusion in IB Programmes, Removing barriers to learning. IBO. Published January 2016. 

Last update May 2020. 
• The IB guide to inclusive education: a resource for whole school development. Published 2015. Last update 

November 2019.  
 
 
This Policy was developed in alignment with other school policies: 

• Language Policy 
• Admissions Policy 
• Academic Integrity Policy 
• Assessment Policy 
• Homework Policy 

 
 
Date of policy creation: July 2020  
Date of last revision: August 2025 
 



Private International School


Montenegro, Budva


adriaticcollege.com


